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Expression
Submitted by: Allison Cole RECE and Jennifer Marks BA, HN/REACH
When educators are aware of and able to understand and respond to the many “languages”
children use to communicate, they give every child a “voice”. (How Does Learning Happen?)
From the moment a baby is born he is capable of expressing himself - that first cry, that first
smile, that first “mama” or “dada” that not only melts your heart but conveys a message. An
attuned adult will read baby’s cues and respond accordingly by offering food, comfort, etc.
As the baby grows and develops, his capacity to express himself grows to include a wider
range of non verbal communications, to which we as parents, caregivers, and educators
have the opportunity to interpret. Through this expression of emotions through their bodies,
language, and use of materials we come to understand the baby’s likes/dislikes and can plan
activities and interactions which will encourage further growth and development.
In Reggio Emilia, Italy they have a belief and philosophy that children have “100 languages”
and are able to convey their thoughts and feelings through many different mediums. When
children have the opportunity to express themselves in many ways and we are aware of this
communication, we give them a voice regardless of the child’s age or ability. Knowing this,
we can ensure that we show respect for what each child is interested in and communicating
so that we foster the communication and expression of every child.
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In these photographs, you can see clearly that Teagan (7 months) thoroughly enjoys the
sensory experience in Baby Picasso. She is sitting up straight, her body is open, and her
facial expression relays joy through her smile and eyes. Teagan was interested and engaged
in this free flow finger paint activity as she had the opportunity to express herself using her
full body and her sense of touch, taste, smell, and sight. With mom by her side offering
encouraging, positive words and smiles, Teagan was feeling safe, secure, and comfortable
while participating in these activities.
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The Hundred Languages of Children
Submitted by: Jennifer Schooley, R.E.C.E., Early Years Facilitator; HN REACH/OEYC H&N
The child has
a hundred languages
a hundred hands
a hundred thoughts
a hundred ways of thinking
of playing, of speaking.
A hundred.
When I first read this poem, in the “The 100 Languages of Children”, by Loris Malaguzzi (founder of the Reggio Emilia’s educational
philosophy), I was a student in the Early Childhood Education program at a local college. As a visual thinker, my mind pictured
hundreds of children with different cultural backgrounds and social upbringings, with different geographical places and in different
political climates. However, as I progressed in my career, working with hundreds of children and parents along my way, I realize
that children in general have “a hundred”. For example, today I sat on the infant area carpet, with several babies at various stages of
development, and I met a young baby around 6 weeks old. He could focus on my face and mimic my facial expressions - one of his
first ways of communicating! When his mother went to change him, he let out some small cries to let his mom know that he did not
want to be changed – yet another way of communicating! An hour later when he got really tired, a louder cry came out, his face was
scowling, he was rubbing his eyes, and yawning – all ways that this young infant was communicating to his mom. And that’s only from
a 6 week old! Imagine how much a young child communicates to us, on a daily basis, in their body language, the words they use, and
their interactions with others and the environment.
The ultimate challenge is really whether we understand what they’re communicating.
Always a hundred
ways of listening
of marveling, of loving
a hundred joys
for singing and understanding
a hundred worlds
to discover
a hundred worlds
to invent
a hundred worlds
to dream.
This is one of my favourite parts of the poem. When I read this, I can visualize the art areas that I have in my centres.
Though I have the same art supplies set out for all the children, the art all looks different because they are all so
unique and have so many different ways of expressing themselves with the supplies.
According to Malaguzzi, “Creativity becomes more visible when adults try to be more attentive to the cognitive
processes of children than to the results they achieve in various fields of doing and understanding.” This means that
our observations are key to our understandings of the hundred languages of children. Thus, it is our responsibility as
educators to listen, to observe, and to not only guide, but be guided by the many languages the children share with
us. It’s our job to read them, not just ready them.
The child has
a hundred languages
(and a hundred hundred hundred more)
but they steal ninety-nine.
The school and the culture
separate the head from the body.
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The Hundred Languages of Children (continued)
They tell the child:
to think without hands
to do without head
to listen and not to speak
to understand without joy
to love and to marvel
only at Easter and at Christmas.
As I read this part of the poem, I reflect on how far our field has come over the past few decades. We once subscribed to the philosophy
which that part of the poem speaks of. We once expected the children to speak only when spoken to, to do the “penguin” craft just as we
had done it, to learn by rote how to count and write, and to sit and listen in circle. We have come a long way in the past 10 years. Now
we listen twice as much as we speak, knowing that children have so much to tell us and that they just need a listening ear from a trusted
adult to share their thoughts and feelings. We talk about ‘”penguins”, bring in pictures, look at them on the computer, talk to the families
about it, and put out black and white craft supplies and let the children go in the direction that speaks to them. We talk about numbers a
lot and will count our steps out loud when we head out the door or go up the stairs – knowing and trusting that their individual cognitive
processes will pick up the math without us giving them a worksheet. This part of the poem even illustrates Picasso’s quote on children
and artists, “Every child is an artist. The problem is to remain an artist once they grow up!”
They tell the child:
to discover the world already there
and of the hundred
they steal ninety-nine.
They tell the child:
that work and play
reality and fantasy
science and imagination
sky and earth
reason and dream
are things
that do not belong together.
And thus they tell the child
that the hundred is not there.
The child says:
No way. The hundred is there.
Originally, when I reflected on this part of the poem, it made me sad to think that institutions could do this to the children I see and
work with every day. I know it’s still a possibility, as some of our systems are still antiquated and archaic. However, having said that, it
makes me swell with pride that our field of Early Childhood Education has taken a very progressive leap forward in the way we interact,
understand, and appreciate children. As I look through the “How Does Learning Happen?” document, I can’t help but smile as our
philosophy has turned towards a holistic understanding of children: their development, their relationships with their families, caregivers,
and the community around them, their ways of thinking and feeling, and how we, as educators, can make an impact on the lives of the
young children we work with. When I think about this part of the poem and the guiding documents we have in our field, I am confident
that we would be standing with the child, at the end of the poem, saying that “the hundred is there.”
To further your reflective thinking, I urge you to visit the video of children reciting the poem. It lends more depth to its meaning to hear
young children speak the words: https://youtube/SgnIQ7fjmdI
Sources:
Edwards, C., Gandini, L., Forman, G. (Editors). The Hundred Languages of Children. Praeger, 2012.
Ontario Ministry of Education. How Does Learning Happen? Pedagogy for the Early Years. Queen’s Printer for Ontario, 2014.
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How Do We Make Sure That Every Child Is Able to Express
Themselves?
Submitted by: C. Smith and P. Bester, The Ontario Early Years Centre: Brant
Expression is defined in “How Does Learning Happen? Ontario’s Pedagogy for the Early Years” as: “Communication to be heard as
well as to listen and may take many forms. Through their bodies, words and use of materials children develop capacity for complex
communication. Opportunities to explore materials supports creativity, problem solving and mathematical behaviours. Language rich
environments support growing communication skills which is the foundation of literacy.”
The question we then ask ourselves is “how does this look?” If children are seen as capable and competent learners, then communication
occurs with all children in our care regardless of age and abilities. It is so important that educators are tuned in to both verbal and
nonverbal communication.
Nonverbal communication is often missed, so picking up on children’s cues and their body language tells us a huge story. We need to
give ourselves permission to stand back and watch what is happening. There is much we can learn by observation that will make our
jobs a little easier and learn how these children are communicating through expression.
It has been said that children have “100 languages” and we should offer the children in our home child care environment as many ways
to express themselves as we possibly can. Each way should be nurtured in all learning environments. These languages range from:
•
•
•
•

Play and social interactions		
Imitation				
Music					
Invention				

•
•
•
•

Dreaming			
Gestures and eye contact		
Dramatic play			
Blocks and building

• Reality and fantasy
• Science and imagination				
• Movement

We can examine all of these languages to provide opportunities for infants by helping them explore through their five senses in order for
them to express themselves. A few examples could include:
• Musical instruments			
• Scarves			
• Prisms hung in the windows
• Sensory bags				
• Blocks with photos on them
• Mirrors
			
We can examine all of these languages to provide opportunities for toddlers by helping them explore through their five senses. A few
examples could include:
• Blocks for building			
• Loose parts				
• Animals				

• Nature
• Rocks, shells, jewels
• Sand, water, and anything you can add to your sensory bin

We can examine all of these languages to provide opportunities for preschoolers by helping them explore through their senses. A few
examples could include:
•
•
•
•

Art media				
• Clay, playdough
Lego, preschool blocks 			
• Story writing with the children drawing their stories and applying words
Puppetry				
• Nature items such as birds’ nests, live pets
Science (magnifying glasses, mixing colours )

The environment that you create to support young children’s communication through expression is so important. Children need a voice,
regardless of their age or ability. That voice comes in so many forms. This quote says so much:
“Imagine believing that children have the ability to express themselves in more than one way. Now times that by 100!” Loris Malaguzzi,
founder of the Reggio Approach, describes the “infinite ways that children can express, explore, and connect their thoughts, feelings and
imaginings.”  
Sources:
Edwards, C., Gandini, L., Forman, G. (Editors). The Hundred Languages of Children. Praeger, 2012.
Ontario Ministry of Education. How Does Learning Happen? Pedagogy for the Early Years. Queen’s Printer for Ontario, 2014.
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Perspectives on Documentation
Submitted by: Jan Smith, RECE, Affiliated Services for Children and Youth
My grandchildren’s home child care provider granted me access to her private Facebook group to see pictures of what the children in her
care have been doing at day care. I have always felt very fortunate to be able to see glimpses of their activities and the expressions on
their faces. When my oldest granddaughter started home child care, I gained a sense of relief when I saw that she looked happy and was
engaged in play. I felt pride when I saw her trying and accomplishing new skills.
My daughter would sometimes tell me more about these pictures after she had conversed with her caregiver at drop off or pick up time.
The pictures and conversations allowed me to participate in observing my grandchildren grow, even when I wasn’t with them.
Early childhood educators and home child care providers continue to grow in their journey of participating in documentation. As with
anything we do, it is important to stop and reflect on what we do, how we do it, and why we do it.
It is clear to me as an early childhood educator that I need to be intentional in all that I do. That would include documenting, whether it
is just posting pictures or whether I was choosing to turn it into a learning story. Effective documentation shows where learning begins
and tells the story of the children’s play and inquiry, which makes their learning visible.
“What makes something worthy of documentation?” someone recently asked at a gathering I went to. This led to a discussion about
digging deeper. Others asked:
•
•
•
•
•
•

“What do you as an educator value in what you are going to share?”
“What are you wondering about?”
“What elements of this picture or text are important to you?”
“How will they be important to those you are sharing it with?
“How are the children engaged and what skills are being shown?”
“How will you use this documentation to build on children’s future learning?”

Many early childhood programs are turning to technology beyond emailing, Facebook, and Twitter to share documentation. Some use
blogs, others are using electronic tools such as “Hi Mama” or “See Saw” to upload and manage documentation. Some use pictures,
some use video, some add a learning story.
However you choose to document, it is important to consider the following:
• Although pictures can show us a lot, think about how much more understanding there is when there is a learning story with 		
the pictures.
• “Pedagogical documentation is about more than recording events – it is a means to learning about how children think
and learn.” and “Pedagogical documentation supports educators in both including child development in their view, but also
looking beyond development to capture broader aspects of experience for reflection.” (How Does Learning Happen?)
• You can practice pedagogical documentation by observing and recording (with pictures or words), reflecting on your 		
observations, and determining what you think the learning story is. You can then use the documentation to plan for building
on children’s play.
• Allow the children to be engaged in deciding what to document and include their perspectives.
• Choose one or two key pictures with text to convey the story.
• Less can be more; by this I mean not cluttering up a picture with frames and extra icons. If you have someone viewing
your blog or app with low vision, the extra clutter takes away from viewing what you actually want them to see.
Documentation in its many formats is a way to create a sense of belonging for families. It supports well-being for families as they get
details of how their children engage in play and express themselves.
Sources:
Ontario Ministry of Education. How Does Learning Happen? Ontario’s Pedagogy for the Early Years. Queen’s Printer for Ontario, 2014.
Seitz, H. The Power of Documentation in the Early Childhood Classroom. Young Children, March 2008.
Interview with Malinda Lockhart. Imagineers Early Learning Centre. June 2017.
https://blog.storypark.com/2017/04/before-you-beautify-that-learning-story-read-this/?ut...
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What Role Do Home Child Care Providers Take in Supporting
Children to Express Themselves?
Submitted by: Jan Smith, RECE, Affiliated Services for Children and Youth
In the book “Learning Language and Loving It” the authors describe seven roles that parents, teachers and caregivers take on in various
ways while caring for children.
Role			

Description of the Role

Director		
				
				

• caregiver keeps tight control over the children and their activities
• caregiver asks questions, gives directions, does not expect children to initiate activities or 		
conversations

Entertainer		
				
				

• caregiver does most of the talking and playing in an attempt to keep children happy and 		
occupied
• caregiver offers little opportunity for children to get actively involved in interactions

Timekeeper		
				
				

• caregiver watches the clock and insists that activities and routines happen on schedule
• caregiver allows little time for interactions with the children, especially for children who have 		
language, physical, or cognitive delays

Too-quiet Caregiver
				

• caregiver tends not to interact with children much, even if children initiate interactions or if 		
children like to direct their own play

Helper			
				
				

• caregiver speaks for the children or gives help immediately
• caregiver may be attempting to reduce frustrations for children but then children often learn not 		
to expect much of themselves

Cheerleader		
				
				
				

• caregiver offers positive reinforcement using the word good____ frequently;
too much praise can make children too dependent on it and they do not develop their own 		
motivation to take on challenges or learn new skills
• caregiver ends the conversation with praise, this stops further interactions from the child

Responsive Partner
				

• caregiver tunes in to each child’s needs, abilities, and interests
• caregiver responds with warmth and interest which promotes continued conversations

Think about the ways you interact with each child at various times of the day. Are you being responsive, thus encouraging further
conversation, or are you using a different role which may limit conversation?
“How Does Learning Happen? Ontario’s Pedagogy for the Early Years” asks caregivers to ask themselves what their C:D:C ratio is at
the end of the day. Your C:D:C ratio can be defined by looking at “ how much time did you spend connecting (C)(direct and meaningful
interactions), versus directing (D) (telling children what to do), or correcting (C) (telling children what not to do)”. Connecting :
Directing : Correcting equals your C:D:C ratio.
The key to thinking about the roles you play as a caregiver is to make more connections and try to become a more responsive partner in
your conversations and interactions with the children. This creates the important connections needed with the children in your care and
should be the main emphasis of the roles you play each day.
“How Does Learning Happen?” states that we need to focus on the goals of fostering communication and expression in all
forms in our home child cares. This encourages each child to be a capable communicator who can express himself or herself
in many ways.

continued on Page 7
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What Role Do Home Child Care Providers Take in Supporting
Children to Express Themselves? (continued)
How then do we best reach these goals? One way is to engage in “serve and return” exchanges. This occurs when the caregiver watches
for children’s verbal or non-verbal cues and gestures and responds to them. Children should be allowed to start conversations with an
adult and act as equal partners. This extends the communication and allows the caregiver and child to add to the responses. Ask children
for their ideas. This strengthens their autonomy, their competence, and their critical thinking skills.
Some adults tend to want to fill in any gaps in conversation when a child does not initiate or respond quickly. “Learning Language and
Loving It” stresses that Observing, Waiting, and Listening (“OWL”) are effective tools for opening the doors to interaction.
When observing you need to watch for non-verbal communication, as well as verbalizations, to try to understand what a child is telling
you. This brings to mind a toddler who did not know the word trampoline but was able to tell me what she wanted by tapping me on the
hand and then attempting to jump. I knew that she had enjoyed the mini trampoline the day before and asked her if she wanted to jump
on the trampoline. Her smile showed me that this indeed was what she was communicating.
It is also extremely important to give a child a chance to initiate. This means that you as the caregiver need to wait and give the child
time to communicate. Some children will initiate conversations or respond to you almost immediately. A child who is more reluctant
to talk will need several seconds or even minutes to respond. You can encourage responses by being silent, lean towards them, and look
like you are expecting a response (verbal or non-verbal). Wait, don’t rush in. You may wish to count to ten in your mind as a reminder
to wait.
Listen by paying close attention to what a child is saying so that you can respond. By listening you show the child that what she says is
important and that will encourage her to keep conversing.
Caregivers who concentrate on listening to children, responding to them, and building on child-initiated cues and conversation are more
effective in supporting children’s language learning. This type of caregiver responsiveness also helps children to develop positive social
skills, learn to pay attention, and understand how others are feeling (empathy). On the other hand, caregivers who spend most of their
time directing children, giving them instructions, and correcting their behaviour greatly reduce the potential of language learning and
skill development for the children in their care.
“Serve and return” conversations need to happen in all areas of your program throughout the day. Most people use meal and snack times,
as well as dramatic play time, as opportunities to converse. Make conversation a part of your practice as children use art and sensory
materials, as they dress for outdoor play, and as they explore the outdoors.
Caregivers connect with children when they become aware of the many “languages” children use to communicate (see article on page
2/3) and support them as needed. It is also important to be responsive with the children’s families and to work toward responsive and
authentic conversations with all.
Storytelling is a wonderful way to connect with children. Whether using books and stories with one child or with a group of children,
you allow for language development by recalling past events, by researching ideas, and by conversing with each other. Storytelling also
offers opportunities to connect with the cultural traditions of your families.
Connecting with children also means you need to provide time, space, and materials to encourage expression through the use of creative
materials.
Documenting children’s communication helps them to revisit and build upon their current understanding. Documentation shows you are
connected with the children and their families and allows for further expression for all.
Sources:
Ontario Ministry of Education. How Does Learning Happen? Ontario’s Pedagogy for the Early Years. Queen’s Printer for Ontario, 2014.
E. Weitzman and J. Greenberg. Learning Language and Loving It. The Hanen Centre, 2002.
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Loose Parts
Submitted by: Margaret Schutten R.E.C.E., Wee Watch Hamilton Home Visitor
Wee Watch Hamilton has been discussing and reflecting
on the use of Loose Parts over the past several months.
We were first introduced to them when we attended a
workshop at ASCY on How Does Learning Happen? It
was love at first sight! We were amazed at how easy they
were to incorporate into children’s learning and we were
excited to experiment with them and see what happened!
What are Loose Parts? They are any type of alluring,
beautiful found objects and materials that children can
move, carry, line up, combine, manipulate, redesign,
control, and change while they play. Loose Parts do
not need a beginning, middle, or end. They do not need
specific direction or instruction. Children can turn them
into whatever they desire!
We all know that children are curious. They love to play with things that stimulate their imaginations and allow them to be creative and
adventurous. Children tend to make their play choices based on how much variability those materials offer. Loose Parts possess infinite
play possibilities and since there is no single outcome, anything goes! Their imaginations can run wild! Loose Parts encourage children
to express themselves, interact with others, cooperate, and collaborate.
Take, for example, a back yard: it is filled with Loose Parts – rocks, sticks, dirt, leaves, shells, acorns, pinecones, flowers, feathers. When
children play in such a setting, they can move around and make use of any or all of the found objects and play for hours. You can move
these Loose Parts indoors and add them to existing activities that the children enjoy such as Duplo, Lego, cars, or the house centre.
Magically, the pinecones and acorns are cooked up in a soup or served on a plate, the rocks and sticks turn into roads and structures, the
feather piques their curiousity and they want to learn more about birds. You can also display and present Loose Parts on a tray, or on
mirrored glass, and it turns into an activity all its own.
The beauty of Loose Parts is that they are inexpensive or even free. They are objects that can be found around your home or in your yard.
They can be interesting items collected at garage sales or purchased from your local thrift store.
The Wee Watch Hamilton office has started a collection of loose parts which are stored in glass mason jars. Some of our valued treasures
include jars containing beads, buttons, shells, corks, pebbles, nuts and bolts, pinecones, screws, jewels, clothes pins, coins, stones, bottle
caps, lids…
Some of our Home Visitors have taken jars out on their visits with the Providers and allowed the children to experiment with the Loose
Parts in them. The children love them and many of our Providers have started collections of their own.
Give Loose Parts a try! Explore, experiment, marvel, have fun, and watch learning happen.
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Cargiver Asks
Submitted by: The Ontario Early Years Centre: Brant
Caregiver Asks: I am working with a group of older preschoolers and young school-agers. I have been noticing that some of the
children are acting out by pushing and hitting when they get angry or frustrated. Can you suggest an activity that I could do with them
to help them to calm and self-regulate?
Dear Caregiver: There is an excellent book that I have used with children called “When
Sophie Gets Angry-Really, Really Angry …” by Molly Bang. It introduces the concept that it
is actually acceptable for a child to feel anger but not acceptable to exhibit physical aggression
when angry. It also gives some strategies to children as how to self-regulate and calm when
they are upset. A hands-on activity that I love to do with children is the Volcano Activity. Here
is how I present it but feel free to customize it to support the children in your care:

• I read “When Sophie Gets Angry-Really, Really Angry…” to the children and then invite them to come and join me at
a table where I have set up paper and markers, two clear glasses, a tray, vinegar, baking soda, food colouring, spoons,
and cotton balls.
• I start off by asking the children what can make them feel angry and make a list (using either words or line drawings) for		
them to see.
• I show them the empty glass and explain that we are to pretend that the glass is them. I put the glass on the tray.
• Using their examples, I make up a story about a child named Sophie who experiences the items that are on their
“angry” list. Each time she experiences something that makes her angry, a child puts in some baking soda which represents 		
the anger that she is feeling.
• When we get to the last item on their list, I ask them whether we should use red or blue food colouring, which we then
put into a small glass of vinegar and which represents anger. They usually choose red. To finish their story, I pour the
coloured vinegar into the baking soda glass and it erupts all over the tray. The children are usually excited and entranced by 		
this display.
• Once they are calm, we talk about what “erupting” looks like and make another list about what makes them feel so angry 		
like a volcano that erupts? Children usually talk about what they do when their feelings erupt. (i.e. may feel like pushing or 		
hitting when they lose control).
• The second part of this is the really important piece. I give all the children a cotton ball. We come up with another list
of how they can soothe or calm themselves when they are feeling out of control and very angry, like a volcano that erupts. 		
The cotton ball represents calming techniques/strategies.
• I retell the same story in the very same way that I did the first time. When I get to the part where I am going to pour in the 		
vinegar I stop and have each child put their cotton ball at the top of the glass, representing their strategy for calming. I pour 		
in the coloured vinegar and the children notice that the volcano does not erupt (the cotton balls actually capture the gas and 		
stop the volcano from erupting). This begins a conversation where each child can talk and plan ways not to erupt when they
are feeling angry… after which each child makes their own volcano for fun.
• Note: I suggest you practice ahead of time in terms of the number of cotton balls and the amount of baking soda
and vinegar needed to make sure that you are not putting in too much that the volcano erupts, as this could ruin the point 		
that you are trying to make.
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How Can Families Have a Stronger Voice in Home Child Care
Programs?
Submitted by: The Wee Watch Licensed Home Child Care (Niagara) team
There are many options when it comes to choosing child care for parents; whether its centre based, home based, securing a nanny, or
accessing the help of family or neighbours. The choice is easier when a parent feels communication is transparent and their opinion is
valued in its honesty, and when they feel recognized as an authentic partner in the care of their child. It is essential that parents are active
participants in care, but how can parents have a stronger voice in home child care? How does the caregiver continually engage the parent
in day to day interactions?
Recognizing every family is unique and has a shared interest will help build a strong relationship that is open to hearing concerns,
celebrating the child’s day, and working together to overcome struggles. Feeling valued will make a difference in a parent’s response.
Embrace the individuality of each child in your care. As professionals, we know a lot about children and their needs but each child may
respond to a situation differently. The parent holds the key to understanding. Being curious to the reason is less intimidating than being
confrontational about how a child should react. The parent will seek your direction, feel like co-contributors, and want to work together to
best support the child consistently between home and care. The child will see parent and caregiver being respectful and will feel valued.
Respect the direction a parent offers for their child. Let the parent know that as a caregiver you accept their role and want to understand
their decisions. By offering your acceptance of their decisions, a parent will listen to your concern and may be more understanding as
you explain why a decision they make may not work in your home during care hours. Perhaps this conversation will bring a compromise.
The shared goal is what’s best for the child.
Accept new concepts and respect each family in their cultural practices, being reflective throughout the day to include diverse practices.
Add visual documentation to involve all the families in discussions. Often parents’ paths cross at the door, creating the opportunity for
interactions and discussions in the presence of the child. Engaging parents supports the child in feeling acceptance.
You might have a parent who is difficult to engage in conversation. Try sending pictures of their child having fun and engaging with
friends to their email. Recognize their style of communication and have an intentional conversation. Ask about an interest you know they
have and make it personal so they recognize you care and are interested. Be a good listener. Show you’re listening through your body
language and reflect back what they say to you. If needed, offer a mutually convenient time for a phone conversation.
Share fun stories and be sure to tell the parent of accomplishments, no matter how small. Offer the challenges in a positive, understanding,
and constructive manner. Everything is doable with patience and a common goal. If the support of the parent is needed with a situation,
approach the topic when the parent is feeling grateful for your guidance. Be creative in delivering messages; use social media or offer a
written overview of the child’s day. Ask your parents if they are getting your messages or pictures and if they want to be included in daily
sharing. Never assume the note in the child’s backpack will be seen at the end of the day. Children benefit when those involved in their
days have continual communication and are united in their practices and limitations.
Home care providers often treat the children like an extension of their own family. Parents get to know the provider’s family personally,
often seeing them daily. Together, provider and parent successfully guide and support the child. When everyone is accepted as competent,
capable, and rich in experience children feel valued. Opening the door to the family, every day, is a pleasure.
What more can we ask for when working in a partnership?
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Book Review: The Goodness of Rain: Developing an Ecological
Identity in Young Children by Ann Pelo
Submitted by: Shari Hill, Early Childhood Community Development Centre
In her book The Goodness of Rain: Developing an Ecological Identity in Young Children,
Ann Pelo reflects on her co-learning journey of spending a year outside with an eighteen
month old toddler named Dylan, where she hopes both of them will cultivate an ecological
identity. She asks the reader the question, “What are the earliest offerings we can make in
a child’s life?” Individuals who feel deeply about the natural world will love Ann’s poetic
prose as she lovingly describes each experience she and Dylan discover as each season
unfolds. She notes in her Foreward that when we turn toward the Earth with curiousity,
sympathy, humility, and wonder, our lives will fall into place.
She mentions that she has learned from her professional life as an educator, that learning
happens in relationship and that it is most resonant when it grows from authentic
exchange and responsive engagement with expressions that matter. Dispositions at the
heart of ecological identity include paying attention, being curious, opening your heart,
being modest, and being humble.
Throughout her discoveries with Dylan, Ann reinforces the point that by slowing down
the footstep speed we become intimately connected with our home. We should practice
walking with our senses engaged, that way we are attuned to the beauty surrounding us.
With each experience, Dylan learns the different names of things she sees as she becomes
attuned to sound and movement. This is the way she orients herself to move through the
world. Ann invites Dylan to come home to the Earth and live honourably in that home.
Throughout the year, Ann charted her days with Dylan with a handful of daily practices: walk the land, practice silence, learn the names
of vegetation and creatures, embrace sensuality, explore new perspectives, create stories, and make rituals. These practices are integrated
ways of behaving in the world. She emphasizes that the only instruction for how to be in place with a child is to be attentive and genuinely
present. Sometimes there is expression and sometimes there is quiet.
Ann challenges the reader to imagine that you are seeing something for the first time and that you will never see this again. This
process invites us to look through the lens of relationship to see the identity of something more clearly. When we express ourselves
through stories, they bind us to place and to each other. Stories of place cultivate ecological identity. Ann defines ecological identity as
“delighted, curious, and marvelling attention to the beyond-human world that opens into the experience of kinship with that world, the
experience of belonging to and in a place.” To nurture ecological identity in young children, Ann suggests we invite them into ethical
thinking anchored by the compassion that comes from caring.
Ann Pelo. The Goodness of Rain. Exchange Press, 2013.
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Professional Resource Centres
ASCY

ECCDC

Resource Library & Program Support:
JAN SMITH, RECE, AECEO.C
SHANDA LICOP, RECE
library@ascy.ca

JENNIFER MOSHER, RECE
Early Learning and Child Care
Program Consultant
jmosher@eccdc.org
Early Childhood Community Development Centre
3340 Schmon Parkway, Thorold, ON L2V 4Y6

Affiliated Services for Children and Youth
526 Upper Paradise Rd., Unit-A, Hamilton, ON L9C 5E3
Tel:
Fax:

Tel:
905-646-7311 ext 314
Fax:
905-646-2692
Email: eccdc@eccdc.org

905-574-6876, ext 222
905-574-8843

www.ascy.ca

www.eccdc.org

OEYC: Brant

OEYC H&N,
a unit of HN REACH

JUDY BAILLIE, RECE, ECRT, AECEO.C
jbaillie@eycbrant.ca

TAMARA PEDLEY BA, RECE
oeyc@hnreach.on.ca

Ontario Early Years Centre: Brant
30 Bell Lane, P.O. Box 25040
Brantford, ON N3T 6K5
Tel:
Fax:

OEYC H&N/HN REACH
12 Colborne St. N.
Simcoe, ON
N3Y 3T9

519-759-3833 ext. 107
519-759-0173

Tel:

www.eycbrant.ca/oeyc

519-429-2875
1-866-463-2759

As stated in the “Early Years and Child Care Act (EYCCA), ratios as of August 31, 2015 are as follows:
A home child care provider contracted with a licensed home child care agency can care for a maximum of 6 children
under the age of 13. They must:
• Count their own children under the age of 6
• Care for a maximum of only 2 children under the age of 2 including their own children
An informal (unlicensed) child care provider can care for a maximum of 5 children under the age of 13. They must:
• Count their own children under the age of 6
• Care for a maximum of only 2 children under the age of 2 including their own children
Please visit the Child Care and Early Years Act website at www.ontario.ca/laws/statute/14c11
*The Professional Resource Centres are sponsored by different agencies in each of the four communities. Affiliated Services for Children and Youth
(ASCY) in Hamilton, the Early Childhood Community Development Centre in Niagara and the Ontario Early Years Centres: Brant and Haldimand & Norfolk
provide these services in their respective communities. Quiet Times is published three times a year. Affiliated Services for Children and Youth, Hamilton;
The Early Childhood Community Development Centre, Niagara; the Ontario Early Years Centre: Brant, Brantford; and Ontario Early Years Centre: Haldimand-Norfolk assume no responsibility for any errors and/or omissions. Opinions expressed in this publication are those of the contributors and do not
necessarily reflect those of the sponsoring organizations. All articles submitted will be subject to editorial review. For information on reprinting material
from Quiet Times, contact your area representative at the location listed on the back of this publication.
Home Child Care Support Services (HCCSS) is funded by the respective City or Municipality and/or the Ministry of Education.
We are interested in hearing your comments. Your input is important to us to ensure we are providing information that is useful to
you. Please feel free to contact us.
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